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Taylor Swift’s new album The Life of a Showgirl dropped early Friday with lyrics
about the singer’s mixed reaction to pop stardom. Meanwhile, at the University of
Missouri, an instructor is listening closely to the new album for lessons she plans to
teach in a class next spring. Makayla Dublin, a Ph.D. candidate and graduate instructor

" in the English Department, taught a Taylor Swift-related class last fall, using the lyrics
in her previous album, The Tortured Poet’s Department. The class is offered again
during the spring, English 1160, called Themes in Literature: Literature (Taylor’s
version) and based on Swift’s latest music.

Dublin’s students compare Swift’s messages to themes in the works of Charlotte
Bronté, Daphne du Maurier, F. Scott Fitzgerald and other classics. The students read the
novels, dlscuss the themes as a class and then turn to Sw1ft’s dmcography for parallels

Qf_Qne_s_dggmi Last fall Dublm ehose four novels to examine and compare to Sw1ﬁ
songs — Jane Eyre, Rebecca, The Great Gatsby and The Seven Husbands of Evelyn
Hugo. In Rebecca, for example, the themes of how public persona vs. personal truth can
perhaps also be found in the lyrics of Swift’s “I Can Do It with a Broken Heart™ and
“Clara Bow.” Dublin’s class is among a wave of courses across the nation that have used
Taylor Swift as a platform for teaching music theory, gender studies, sociology, poetry
and politics.

For an English class, Swift has become well-known for making literary references in
her songs. She even directly names writers in the songs — Dylan Thomas and Patti
Smith in “The Tortured Poets Department,” for example and Wﬂham Wordsworth in
“The Lakes.” : :

Sw1ﬁ cucles back to Shakespeare in her newest album with “The Fate of Opheha,
about the tormented woman in Hamlet who unravels and drowns.

Looking at Swift in an academic context was introduced at New York University in
2022 as a music theory class called “Topics in Recorded Music: Taylor Swift.” Soon,
Harvard, Stanford, UC Berkeley and other universities added Taylor Swift-related
courses to their catalogs. Last year, Dublin stumbled across a blog post written by a
professor of one of the courses and said she was immediately inspired to teach a class

p_amms_tastes_._waﬂ’s music was the ﬁrst she dtscovered on her OWn. As Dublm became
more familiar with Swift’s music, she was also drawn to classic literature. Her
appreciation of both helped her to see similarities and began to show her ways a close
reading could be applied to an English class. Last fall, she asked students to make
fictional Facebook profiles for characters in Jane Eyre and post the imagery inspired by
connections to Swift’s lyrics. Copies of the posts were pinned to the wall, and students
added comments about the work of their classmates. Another assignment asked students
to create a playlist of Swift’s songs that were connected to one of the four classics in the
course. . . .

canon, “Part of teachmg the class was a pushback agamst who we take senously,
Dublin said. “I’d heard — not here but more online — discourse about how Taylor Swift
isn’t a serious songwriter.” “I wanted to challenge that by connecting ‘The Tortured
Poets Department’ to literature people have traditionally taken more seriously for
cultural reasons.” While Swift studies have steadily made their way into numerous
course catalogs, Dublin said people still question Swift’s credibility as a writer,
particularly after she became firmly established in the vortex of the NFL.

Another professor, Brian Donovan, who teaches sociology at the University of
Kansas, has taught Taylor Swift classes for three years and is currently writing a book
that analyzes “Swiftie” fandom. His work primarily focuses on gender and American
culture, perhaps giving him an upper hand in understanding more about the women who
define pop stardom. In his view, interests that pull in girls and young women are often
ridiculed, both academically and socially. Making space for those interests in academic
settmgs can glve women credlblhty and an 1mportant sense of commumty he said.
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iV i ' i “These eultural fonns can be a basls for people
with similar demographic backgrounds to get together and create a space where they’re
seen and heard.”

(“This Taylor Swift MU Class Analyzes Hints of Classic Literature in Famous Lyrics.”
KOMU.Com)
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lgga;; For one thmg, people seem to speak faster than expected Also the Enghsh that
most British or Irish people speak seems to be different in many ways from the English
the visitor has learned. While it is probably differences of pronunciation that will
immediately strike them, learners may also notice differences of grammar and
vocabulary.
" Their reactions to ¢ this experience will vary. They may conclude that most of the
English, Welsh, Scottish and Irish people that they hear do not—or even cannot—speak
Enghsh correctly. In this they would find that rnany native speakers agree with them.

We can deal in two ways with the suggestion that native speakers cannot speak their
own language correctly. Firstly, for learners visiting the British Isles the question of
correctness is largely irrelevant. Their aim is to understand what they hear, regardless
of whether it is ‘correct’ or not. The description and analysis of variation provided in
this book, together with the accompanying recordings, are attempts to help them to do
@ this. This information should also help them to decide which features of what they
hear they can safely integrate into their own speech. The second thing we can do is to
try to show that the notion of correctness is not really useful or appropriate when
describing the language of native speakers. We will not do this immediately, but will
raise (s) the issue later in the book, when examples of what might be considered
‘incorrect’ English are discussed.

(Arthur Hughes, Peter Trudgill, and Dominic Watt, English Accents and Dialects,
Fifth edition, 2015)
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